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PREFACE

This report was made possible through the cooperation of

many persons: the alumni who responded to the questionnaire;

the principals who took their time to evaluate University.of

South Alabama teachers; the clerical assistance of Candy

Brokenshaw and Joyce Williams and the general editorial

assistance of June Burrell.and Carl Todd.

Granville B. Johnson
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INTRODUCTION

To ascertain the effectiveness of a training program, an

evaluation of its effect on trainees must be obtained. In a

teacher training program, sources of feedback exist which may

prove significant in the developmeut of improved training

techniques. Two of these are: How the alumni fe61 about their

own training exPerience-ind how their principals feel about their

qualifications as teacfiers.

One major purpose of this study is to evaluate the alumni

of the College of Education with the atm of improving selection

and training techniques at both the Bachelor's and Master's

degree levels.

A second major purpose of this survey is to note any directional

trends by comparing the current results with those obtained in 1969.
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SECTION I

EVALUATION FROM ALUMNI

Purposes

The purposes of this phase of the study were (1) to ascertain

what the 1969-1970 graduates were doing, their reaction to

their jobs, how they felt about their preparation; and (2) to

compare the results of this survey with the one completed in 1969.

Sub'ects

All alumni (B.S. and 11.A.) who were graduated between June

1969 and August 1970 were sent questionnaires to evaluate

themselves ani their professional tra:ning and experience.

The following tables describe the sample returning the

questionnaires with a probability estimate on two criteria

regarding representativeness of sample.
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TABLE I

QUESTIONNAIRES SENT B. S. ALUMNI RETURNED ACCORDING TO
MAJOR FIELD AND SEX

Number Seat Percent NuMber Returned Percent of Nimp-

ber Returned

Chi2

Elementary 139 42 58 37 .31

Secondary 190 58 99 63 .20

Men 96 29 42 27 .07

Women 233 . 71 115 73 .03

TABLE II

QUESTIONNAIRES SENT M. A. ALUMNI RETURNED ACCORDING TO
MAJOR FIELD AND SEX

NUMber Sent Percent NuMber Returned Percent of Num,- Ch12

ber Returned

Elemantary '66

Secondary 56

Counseling &
Guidance 34

Special
Education 5

Men 54

Wdmen 107

41

34

22

3

33

66

36 32 1.02

46 40 .49

28 25 .18

4 -4 .37

39 35 .06

75 65 .01.

With one d.f., all Chi squarebditt,-..tables are insignificant.
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Forty-eight percent of the B.S. alumni and 70 percent of the

M.A. alumni returned the questionnaires.2 However, analysis of the

foregoing tables indicates that the sample of questionnaires returned

at both levels does not differ signifinantly in major area or sex

from the popteation of alumni. It can be concluded that the summary

of responses included here is probably reflective of total response.

In the 1969 survey, 31 percent of the B.S. alumni and 50 percent of

the H.A. alumni returned the questionnaires. In the present study,

a higher return vas made because a second questionnaire was sent

each alumnus if he did not return the first questionnaire after a

two-week period.

MATERIALS

Questionnaire:

The purpose of the questionnaire was multifold: (1) to get a

job description; (2) to determine how the teachers feel about them-

selves in relationship to their jobs; (3) to ascertain the teachers'

feelings about what skills and knawledge are significant in their

jobs and the degree of significance; and (4) to estimate the adequacy

of the University In the development of these skills and insights.

The questionnAire Was derived fram two sources: a questionnaire

used in a survey of University of Minnesota Ph.D.'s 3 and from certain

faculty members of-the College of Education at the University of South

Alabama. A single questionnaire WS constructed so that response of

both B.S. and M.A. alumni could be recorded.

2
One percent of the questionnaires was returned to the sender with

inadequate address and one percent was returned too late for this study.

3Robert T. . _latore and Beth E. Eckert, 7Minnesota EValuate
Their Training," October, 1968.

9



Results - B.S. Alammi

Of the 329 questionnaires sent B:S. alumni, 157 (48 percent),

were returned (31 percent in the-1969 study). Of these, 117 (75

percent) were in the teaching profession1 at the time of response

which was not significantly different from the earlier study.

A descriptive summary of the sample reveals the following:

Age:

The mean age of alumni is 27 years with a range from 20 to 60.

This is almost five years younger than the mean age in the 1969 study.

This maybe attributable to the five years covered in the first study

compared-with the two year period in the present.

Grade-point average:

The mean GPA is 2.71 with a range from 2.04 to 3.90. Those teach-

ingfhave a mean GRA of 3,21 which differs sdmewhat between se,xes

-
between elementary and secondary'-majors.-,

and

-TABLE III

MEAN GRADE-POINT AVERAGES

Elementary Secondary

Men 2.30 2.65

Women 2.90 2.82

It is seen that the women are consistently superior in scholar-

ship to the men.

than' the 1969,study.

Both sexes at'bOth teaching levels had:a lower GPA

However, those rismmilling in the teaching profession

.-Show-a_higher GPAwhich seemS to indiCate that-the:Students With superior

scholarship continue in teaching.-

1Teaching, educational administration, counseling and guidance,
and graduate work ineducation.
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Number of full-time positions:

Of the total number of respondents, five percent have never

taught. Of those in the teaching profession, 67 percent have had

one position, 18 percent, two positions, and one percent, three

positions. The 1969 study had similar findings.

Current employment status:

Seventy-five percent of the alumni are currently teaching; five

percent have never taught but are employed in other fields; six per-

cent have taught but are now employed in other fields and 14 percent

are unemployed.

These resmlts are comparable with the original study.

Division of working time:

Apparently, only two-thirds of the school day (compared with

three-fourths in the 1969 study) is devoted to classroom instruction

by the average teacher. Several other activities take the balance of

the time. To see how the teachers feel about the division of time on

their jobs, a comparision of job-actual with job-ideal was made. Just

classroom teachers were sampled here.

TABLE IV

ACTUAL TIME AND DESIRED

Actual Percent
of Time Spent

;

8

TIME DEVOTED TO SCHOOL ACTIVITIES

Desired Percent:
of Time-Spent

Administration (Including super-
visory work, staff conferences,
etc.)

8

67 Teaching (Including preparation,
grading)

Counseling and individual casework
with students

Research,
work

Scholarly writing, creative:

General work (All professional activ-
ities not included above)

11
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Some tendency exists to want more time for counseling and .

Individual work with students and less time for tePhIng (including

preparation, grading, etc.). These findings are in agreement with

the 1969 study.

Earned income:

The average reported ten months' income for all B.S. teaching

alumni was $4,170. The decrease In salary from $5,055 la the 1969

study may be partially attributable to the number of teachers leaving

the public schools and going into private,schools at reduced sf.lary

and to the fact that five years were cacrered in the first study. The

differences between elementary and secondary teachers and between men

and women were inconsequential.

Job satisfaction:

Thirty-two percent of the alumni are thoroughly satisfied with

their present positions and have 21,0 desire for change, while 32 per-

cent though satiofied would consider a change. Twenty-six percent

are somewhat dissatisfied and only ten percent are thoroughly

dissatisfied.

In the 1969 study, mare were thoroughly satisfied and considerably

fewer somewhat or thoroughly dissatisfied.

Professional activities:

The B.S. graduates belong to a'n average of .65 professional

societies with a range of 0-4 and hold an average of .05 official

positions in those societies. The names of the societies are-not

listed. A considerable decrease is evident in the number belonging

to professional societies and holding official positions in these

societies from the 1969
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Satisfaction with educational experience:

Sixty-percent of the alumni are satisfied with their educational

experience at the University of South Alabama (34 percent thoroughly,

28 percent very). Twenty-eight percent are satisfied and, if they

had it to do aver again, would choose the University of South Alabama,

while 12 percent are somewhat dissatisfied and would probably choose

same other undergraduate school. None would definitely have chosen

some other undergraduate school.

In the 1969 study, a somewhat higher percent-was satisfied and a

lower percent dissatisfied.

Preparation for teaching:

Certain skills and abilities are often associaZed with teaching.

The alumni considered these from two points of view: how important

they were in their work, and whether or not they were acquired in

the undergraduate programs. Their reacilon to some of these skills

-or abilities appears in the following table:



TABLE V

PREPARATION FOR TEACHING

IMPORTANCE OF SKILLS AND ABILITIES TO TEACHING
AND THEIR ACQUISITION IN THE-AINDERGRADUATE PROGRAM

A B
Importance for Your Acquired

in Under -
graduate
Program
Yes No
(Percent)

faculLy Service
Indis - Desir-

pensable able
Unneces-
sary

1

75

2
(Percent)

24

3

1 1.

65 32 3 2.

56 39 5 3.

47 47 6 4.

54 39 7 5.

23 62 15 6.

27 55 18 7.

30 53 17 S.

23 53 24 9

29 51 20 10.

19 56 25 11.

25 60 15 12.

Skill in -planning for effective
use of limited time (in Class7
rocmis, etc.)
Skill In handling discussions.

Ability to outline objectives
and organize courses.
Skill in making demonstrations
or using charts, models, slides
and illustrative devices.
Familiarity with research mate-
rials and methods in subject (s)
taught (or In subjecta
specialization).
Ability to direct others in the
proper use of library resources.
Skil/ in advising students on -.
personal, educational, or voca-
tional problems.
Skill and practice in doing
research in field of special-
ization.
Skill in interpreting and using
results from standardized tests.
Skill in lecturing.

A. broad knowledge of American
education, its orgxer47ation,
developMent, purposes, and
problems.
Ability to work with groups of
students in extra-class rela-
tionships (e.g. advisors to
student organizations.)

9

67 33

73 27

92 8

75 25

89 11

59 41

32 68

_77 23

56 44

52 48

73 27

34 66
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A, preponderance of alumni consider all the foregoing skills Or

abilities desirable or indispensable, and most students acquired

them in the Undergraduate program. Those which a majority did not

learn were:

a. Skill in advising students.

b. Ability to work with groups of students in extra-class

relationships.

'Characteristics of school experience:

Students acquire abilities, attitudes, and understandings In

connection with their undergraduate program. The following table

presents the degree'to which the alumni feel these competencies

are useful in their present positions and whether these competencies

were acquired In their undergraduate programs.
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TABLE VI

CHARACTERISTICS OF SCHOOL EXPERIENCE

USEFULNESS OF COMPETENCIES AND ACQUISITION
IN'UNDERGRADUATE PROGRAM

Usefulness in Present Position Acquired in
Undergrad-

Essential Valuable Unimportant uate School
Yes NO
1 2
(Percent)

1

77

2

(Percent)

11

3

12 1.

2.

3.

4.

5.

68 22 10

76 19 5

48 43 9

47 46 7

45 50 5 6.

45 51 4 7.

35 55 10 8.

30 56 14 9.

27 62 11 10.

35 65 2 11.

18 60 22 12.

Ability to control class. 49 51

A thorough understanding 85 15
of your major field.
Ability to teach or train 83 17
others.
Possession of satisfying 56 44
philosophy of life.
Ability to work with 65 35
others In professional
endeavor.
Sense of professional 65 35
obligation and ethics.
Command of broad field of 97 3

knowledge including your
major field.
Ability to use a wide 81 19
range of library resources.
Knowledge of public 51 49
affairs.
Ability to organize and 60 40
present ideas to
colleagues.
Skill in delegating work 50 50
or responsibility to others.
Acquaintance with pro- 86
fessional journals in
field-

14

32 49 19 13. Knowledge in minor field.

14 54 32 14. Ability to appraise the 51 49
professional contribu-
tion of others.
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Analysis of the foregoing table indicates that all the attitudes,

knowledges and abilities are considered "valuable" or "essential" in

the teaching profession and that the undergraduate experience was con-

ducive to their development.

Although "ability to control class" was rated most essential in

usefulness, the majority of alumni had not acquired this ability in

the undergraduate program. "Knowledge of public affairs," "skill

in delegating work as responsitility to others," and "possession of

a satisfying philosophy of life" were other skills not acquired during

undergraduate years by many alumni.

Attitude toward research:

The B.S. alumni's attitude concerning consumption and production

of research in their undergraduate experience is best illustrated in

the response to three statements (reported in percents):

Strongly
Disagreed Disagree

My undergraduate progrmn 1 22

helped me to read, to under-
stand, and to evaluate tecbill-
cal professional literature.

acquired the skill to eval7 3

uate my own professional per7
formance_as- a prerequisite for
my own behaviorai:change.

I was enabled to explore and
design novel patterns of
instruction aimed at improv-
ing my own professional
competence.

6

Unde-
cided Agreed

Strongly
Agreed

17 38 22

9 49 33

7 45 36

This rating scale was not included in the previous study.

Motives for leaving teaching:

TiVeA)ercent ofthe aluMni wiao have tal4ght are.nOw-pursuing

careert. 'Twenty-two percent of those4edving-left fOr jobs with:better



13

financial remuneration. Twenty-two percent felt inadequately prepared

to teach, one person felt he could make a greater contribution to

society in another career, another was advised by friends or family

to leave teaching, and one person wanted a job with better security

and prestige. These percents show little difference from the 1969

figures. Some of the alumni who have left teaching made the follow-

ing comments regarding their readons for leaving:

"The teaching situation in County is somewhat
difficult to cope with. I'd prefer to stay at home and
die bored!"

"The teachingprassion in the public schools in
has no respect for the teacher ... I had good

training in the music department and therefore could
teach chorus, piano or general music, but not subjects
unrelated to my classification."

"I had no cooperation from parents or school personnel."

"my main reason for delaying teaching is because of
the racial situation present in the schools now."

"Too little respect in the schools for teachers and
fellow students. The discipline problems were too awful
to make teaching desirable at this moment."

"I cannot find a teaching job."

"I am not teaching because I have a baby and I desire
to stay home with him."

"I married a naval officer, and-so far I have not
been in one Place long enough to accept a position."

Unsolicited commenta:

71 feel-tod:mucheUiphadis was Placed on edUcation
courses such as the.roundationsof Education. More'credit
hours should be sPent gaining-knowledge in the major and
minarfields. I feel especialIY:wedk in my minorila which
I teach 3 out of 5 ClaSsed a day."1

Secondary
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"I was somewhat dissatisfied with my student teaching
experience. I received no meaningful evaluation of my
teaching competence from the faculty supervisor from USA.
I was dismayed when I received the grade of 'B' for student
teaching and was apprehensive of my ability to teach well.
I considered entering another profession. I did not fully
understand what was expected from me by the supervisor in
terms of the written weekly reports, classroam performance
and the diary. I was placed in a classroom situation where
the teacher did not make written lesson plans. I feel that
a more structured guidance from the teacher would have helped
in my organization for student teaching and my first year
of teaching."

Secondary

"I am disappointed in one way with teaching. I have
found that we are supposed to be a bookkeeper, accountant,
secretary, speech teacher, janitor, and many more ail rolled
into one person. If the teacher 'cculd spend all of her
time on teaching and preparations of teaching, the American
education system would be outstanding! But it is not that
way and as long as the teacher has to do so many other jobs,
our education system will not be up to par. The teacher has
enough to do rather than make reports, keep booklists, work
in the library, etc. We need help in this area."

Elementary

"It's too bad the knowledge and skill we gained in
college cannot be used and applied in many Mobile County
sdhools. Mich of my time is spent just trying to make the
students behave and settle down. Haw can they cooperate
when they can't read their textbooks or write their lessons.
I have as of now 7th grade physical educat1-074 The girls
have never been taught grooming, personal hygiene, or just
plain manners. I would like sameday to be In a position
where I could share Mytmowledge and training with those
with the batkground and Intellect to grasp it. I don't
feel it's fair to a small few forme to lower my teaching
and grading standards for the majority to understand when
they don't even trY."

Secondary

, "I think at least two method courses in teaching the
brain-injured should be necessary for certification. Also,
method courses already required should be more extensive,
and student teaching should not be done in the ideal schools.

Elementary

19



"I feel that I could have been better prepared to teaCh
if I had had a more realistic program for what I was going
into. Samehow, more real classroom experience was needed
an such things as discipline, parent-child relationships,
home life, knowledge of what the child should be taught at
a certain level and sensory and motor disabilities and how
to help. Also, Inform the starry-eyed education student
what a lot of darn work he's asking for when he begins
teaching. These are same of my problems, I hope they Might
help in your program."

Elementary

'As I stated in the form, I felt that my experiences
at USA did Indeed prepare me for my present occupation.
In my experiences with individuals from various parts of
the country, I have never felt that my education was inferior
to their's. On the contrary, I can see where it is superior
in areas such as the humanities. And this, I feel, is the
justification for all educationlearning to live with our
fellow man. The College of Education could aid in this by
working more closely with the other depz,:tments on campus.
Coordination between Education and Arts and Sciences should
lead to a bettdr situation than the perpetual 'feud' which
existed between these departments while I was a student.
As a result, the education major was considered somewhat of
a second class citizen at USA. Regardless of those conflicts
which raged about the departments, the College of Education
provided the 'tools' by which the student could express what
he had learned In other quarters. I feel that this tool,
'self-expression's-was the most important portion of my
education. The ability to stand before a group of people
and logically express one's./deat is vital. Idy ability to
communicate has aided my career as an Air Forceofficer
as mudh as that of the classroom teacher's. Granted, the
subject mattermay- be different from his, but the medium
of expression, its requirements for logical and orderly
presentation, is the same. In closing, I would like to
state that the College of Education aided me In becoming
a more vell-rounded and se1f-reali7ed Individual, attuned
to the needs and feelings of others."

Secondary

"I have only functioned as a -'student-teaCherr:but I
feel riChly rewarded for my efforts. However, I Would like
to remain in Mobile as a teacher and the problems facing
teachers seem to be greater than:the remuneration."

Secondary

15
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"According to other teachers here in Scc.th Alabama
has a very good program with its student observation partici-
pation. Mbstt schools don't have this so I feel I learned more
from my student participation."

Elementary



Re Sults - M.A. Alumni

One hundred sixty-one questionnaires were sent M.A. alumni, and

71 percent were returned. Of these 114, 105 were teaching (or in soma

phase of education) atthe time,of response. In the following, the-_

full sample or just the teacher sample was used where appropriate.

A descriptive summary of the sample reveals the following:

Age:

The mean age of the total sample is 34 years with a range from

24-55.

Grade-point average:

The total sample grade-point average is 3.34 with a range from

3.00 to 4.00.

Number of full-time teaching positions:

1

.14 Percent 71 Petcent 10:Perceait:::. 3 peraent 1 per6ent :1 percent

As with the B.S. alumni, "teaching' Is defined as teaching educa-

tional administration, counseling and guidance, or graduate work in

edUcation.

Current employment status:

Ninety-two percent of the sample currently are teaching; six percent

are=unemployed; and twp percent-are e pmloyedin other fields. Conaider-

ably more students ate clirrently teaching, fewer are unemployed and

fewer are employed in other fields as compared with those in the 1969

. study.

Division of working time:

A conparison between the job-actual and job-ideal is found in the

fallowing table:
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TABLE VII

ACTUAL TIME AND DESIRED TIME DEVOTED TO SCHOOL ACTIVITIES

Actual Percent Desired Percent

20 Administration (including super-
visory work, staff conferences,
etc.)

17

52 Teaching (including preparation, 52

grading)

12 Counseling and individual casework 22

with students

9 Research, scholarly-writing, creative 4

work

7 General work. (all profesSional activi-
_ties not included above)

The actual and desired percents are very close except that thell.A.

alumni would like to spend more time doing counseling and individual

casework with students.

Earned income:

The mean income for the sample was $5,670 (as compared with $6,760

in the 1969 study) with a range from $3,000 to $11,000. The decline in

salary could be attributed to the same reasons as those given for the

B.S. alumni.

Job satisfaction:

Thirty-six percent of the sample are thoroughly satisfied with their

present employme t and have no desire to change jobs; 44 percent are

satisfied but would consider a job change; while 18 percent are somewhat

dissatisfied and would consider a change. Two percent reported being

very dissatisfied. Greater job satisfaction is reflected in the current

survey than in the 1969 study.

Professional activities:

The-teaChing alumni are.meMbers-.ofan average of2.07 (range 0 tO

3 ) professional societies and hold andaverage of 2.50 (range 0-to 6)
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major official positions in those groups. These percents are consistently

higher than the 1969 figures.

Satisfaction with graduate experience:

Sixty-two percent of the sample are thoroughly or very satisfied

with the graduat e. program of the University of South Alabama, and they

would choose It again. Twenty-five percent are satisfied and would

probably choose it again; 13 percent are somewhat or very dissatisfied

and would choose some other graduate school. The present level of

satisfaction does not differ significantly from the 1969 study.

Preparation for teaching:

The following table summarizes the significance to teaching of

certain skills and abilities, together with the incidence of adquisition

at undergraduate and graduate levels.



TABLE VIII

PREPARATION FOR TEACHING

IMPORTANCE OF SKILLS AND ABILITIES TO TEACHING
AND THEIR ACQUISITION IN THE GRADUATE PROGRAM

Importance for Your
Faculty Service

-Indis- Desir-
pensable able

Unneces
sary

1

69

2
(Percent)

31

3

.

2.

.

4.

5.

.

7.

59 37

61 32 7

57 43

39 52

43 49

34 56 10

41 47 12

34 -50 16

Acquired
In Under-
graduate
Program
Yes

Skill In planning for 41
effective use of limited
time (in classroam, etc.)
Skill in handling dis- 39
cussions.
Ability to outline 25
objectives and
organize courses.
Familiarity with re- 15
search materials and
methods in subject Cs)
of specialization:
Skill and practice in 29
doing research in field
of specialization.
Skill in interpreting 10
and using results from
standardized tests.
Ability to direct others 20
in the proper use of
library resources.-
Skill in advising 10
students on personal,
educational, or voca-
tional problems.
Ability to work with 21
groups of students In
extra-class relation-
ships (e.g. advisors to
student organizations).

20

Acquired
in

Graduate
Program

No Yes
(PerCent)

No

59 63 37

61 72 28

75 77 23

85 83 17

71 81 19

90 73 27

80 60 40

90 63 37

79 46

Skill in making demon- 30 7

strations or using
charts, models, slides,
and Illustrative devices.
.A. broad knowledge of 59
American education, its-
organization,- development,
purposes and proiaems.
Skill in lecturtMg.
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The foregoing table indicates the listed skills and abilities

considered desirable or indispensable. The ability to work with groups

of students in extra-class relationships and skill in lecturing were

the only skills not achieved by a majority in the graduate program.

The relationship between undergraduate and graduate ratings of

the factors significant to faculty service is quite high (Rho. = .81).

Characteristics of school experiences:

The following table ranks abilities, attitudes and understandings

by degree of significance of the sample members. -Whether these abilities

were achieved at the undergraduate or graduate school is presented in

percents.



TABLE IK

CHARACTERISTICS OF SCHOOL EXPERIENCE

USEFULNESS OF COMPETENCIES AND ACQUISITION
IN GRADUATE PROGRAM

Usefulness in Present Position

Essential Valuable Unimportant
1 2 3

(Percent)

64 26

54 37

68 19

65 32

55 45

78 22

67 30

30 62

51 48

41 57

10

9

13

3

0

3

1. Ability to teach
or train others.

2. Possession of
satisfying phil-
osophy of life.

3. Ability to con-
trol class.

4. Ability to work
with others in pro-
fesoional endeavor.

5. Command 'of broad
field of knowledge
including your
major field.
A thorough under-
standing of your
major job field.

7. Sense of profes-
sional obligation
and ethics.

. Knowledge of
public affairs.

. Ability to use a
wide range of
library resources.

10. Acquaintance with
professional jour-
nals in. field.
Ability to organ-
ize and present
ideas to

22

Acquired in
Undergrad-
uate School

Acquired in
Graduate
Sdhool

Yes No Yes
(Percent)

28 72 69

NO

31

27 73 61 39

32 68 45 55

41 59 71 29

40 60 78 22

69 31 82 18

42 58 82 18

54 46 51 49

20 80 85 15

31 69 89 11

35 64 53 47

colleagues.
- Ability to appraise 25 75 74 26
the professional
contributions of
others.

13. Skill In delega-
ting work or
responsibility to
others.
Knowledge in minor 46
field.
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On this list of abilities, attitudes and understandings significant

to teaching, a high relationship exists between graduate and under-

graduate ratings (Rho = .76).

The foregoing table indicates that, although all the variables are

rated preponderantly essential or valuable, only one of them was not

acquired at the graduate level: ability to control class.

The ability to work with others in a professonal endeavor to

organize and present ideas to colleagues and to appraise the professional

contributions of others demonstrates that the graduate experience ful-

filled a real need. This is in agreement with the 1969 study.

Attitudes towards the Master's oral:

The attitude toward the Master's oral is best seen in response to

two statements expressed in percents.

Strongly Uncle- Strongly
Disagree Disagree cided Agreed Agreed

I feel the M.A. oral should
be abondoned.

I would like to see a written
comprehensive substitute for

an oral.

4 8 12 61 15

67 17

SeVenty7six petcent. of the 1971 M.A. alumni sample feel that the

11.A.,-.oral should be abandoned (15 percent in 1969).,and 84 percent-would

.like to see a written exafnination snbatituted'for.the oral (29-_petdent
.

In 1969).

Attitudes towar:4', researdh consumption and production:

The tespondents' reaction to the following ithree*statements_Indicates

zOmething of thejT.A. alumni":a attitudetOwatd research consumption and

production. The data are reported In:percents.



I wish I had learned the
language of my profession
to better understand the
literature (statistics,
researdh design, etc.)

I would haveIlkedlmore
opportunity for indivudual
reseatch and study in the
program.

I would like to have had
more opportunity to plan
and produce educational
research.
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Strongly
Disagree Disagree

Unde-
'cided Agree

Strongly
Agree

3 7 5 52 33

6 52 55

1 6 49 37

The considerable gain in the strongly agree column possibly reflects

the students' awareness of the significance of research in education, and

it may reflect an inadequacy in the program.

Motives for leaving teaching:

Eight percent of the sample have left teaching. For those who left,

the following reasons were given in order of frequency.

1. Could nake greater contribution to society in another career.

2. Felt Inadequately prepared.

3. Wanted a job with better financial remuneration.

Unsolicited comments:

"The progran I had at USA. was far superior to the doctoral
studies in which I am presently enrolled at
The calibre of teaching, the methods of student evaluation,
the stimulation of students, are all considered in this state-
ment. It is my feeling that students had top priority at
USA- It is only nuw that I cast appreciate fully that professors
at USA (the ones I had) were responsible in their job as teachers--
they came to class--and came prepared."

Secondary

"I am_Presently enrolled in graduate s,chool at the Univ7
ersity and I feel that the graduate progran Is:ad eucellent

Elementary
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"I found a professor at the University of South Alabama
to be especially helpful in any phase of the program that I
needed help in. She was always kind and thoughtful. Her
classes were well organized and she was always prepared. I

think she is an excellent example of a professor in the
College of Education!"

Elementary

"I thibk the University of South Alabama's graduate
program was very beneficial to my career as a teacher.
Everything I studied has helped me. The only tb4iNg I would
like to see would be a class to discover the discipline
problems of some of our children, and methcds and ways that
could help this."

Elementary



SECTION II

EVALUATION BY PRINCIPALS

Purpose

26

The purpose of this approaCh is to ascertain from principals'

evaluation the strengths and waaknesses of the aluMni of the College

of Education. The value of the rating scale is considered-

Sub'ects

The sample was limited to B.S. and M.A. alumni who ware teach-

ing in Mobile or Baldwin counties. This limitation was imposed

because information concerning alumni outside these two counties is

unavailable to the present investigator. Fifty-seven schools were

represented; the principals of these schools were sent rating scales

for each alumnus la his employ. Fifty-one principals (90 percent)

responded.

The following tables describe the samples returning the

questionnai-res with a probability estimate on two criteria regarding

representativeness of sample.
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TABLE X

B.S. PRINCIPAL RATINGS

REPRESENTATIVENESS OF SAMPLE RETURNS
(Alumni teaching in Mobile and Baldwincounttes)

Sent Out
Number Percent Number

Received
Percent of

number returned chi2

Ehles 31 32 Males 16 27 .42

Females 67" 68 Females 43 73 .18

Elementary 28 28 Elementary 22 37 1.25

Secondary 70 72 .Secondary 37 63 .61

TABLE XI

M.A. PRINCIPAL RATINGS

REPRESENTATIVENESS OF SAMPLE RETURNS
(Alumni teaching in Mobile and Baldwin counties)

Sent Cut
Number Percent Number

Received
Percent of

number returned
-

Ch12

Males 21 30 Malpq 20 36 -56

Females 50
. 70 Females 36 64 .27

Elementary 13 18 Elementary 13 23 .61

Secondary 58 82 Secondary. 43 77 .16

In both tables with one d.f. chi squares, axe Insignificant.
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These two tables indicate that the sample returns are repre-

sentative of those sent to principals in Baldwin and Mobile counties

for both B.S. and NEAL. alumni, for sex, and for level of teaching.

iiATERIALS

Rating Scale:

The raring scale was the instrument sent to principals for

evaluation of the teaching alumni It appears as follows:
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The first six variables may be used by an interviewing team to

evaluate characteristics presumably significant to teaching (but

basically expressions of personality) for purposes of screening and

advising teacher candidates. The next ten variables are directly

associated with and descriptive of the teaching act.

The relationship between the first six variables and the last ten

is insignificant indicating that the elements of the future teaching

act may not be predicted by the initial evaluation of personality.

This instrument has been factor al., lyzed and the report distributed

to eadh member ofithe faculty of the College of Education.

Analysis of rating scale:

Validity: No statistical test of validity can be made because

there is no criterion with which to correlate the rating scale, i.e.,

there is no better approach available. Since we are trying to deter-

mine principals' evaluations about their teachers, the rating scale

is the criterion. itself. However, rater bias and test unreliability

lower validity.

RESULTS

Principals ratings:

The following table presents the means and_standard deviations

of the sample of principals' ratings for males and females,14.A-'s

and B.S.'s.



TABLE XII

MEANS AND STANDARD DEVIATIONS OF MEN AND WOMEN, B.S. AND M.A.
TEACHING ALuMNI ON PRINCIPALS RATING SCALE

R _
SX

B.S. Nen 60.98 2.04 8.12

Women 65.35 1.50 9.00

M.A. Men 67.81 2.20 9.89

Women 68.82 1.84 10.87

The men were rated somewhat lower than the women at eadll degree

level and the M.A. alumni higher than the B.S. There was no relation-

ship revealed between sex of the principal and evaluation of the

teacher.
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In general, the women are rated higher than the men. This was

apparent particularly in "English usage," "general vigor and

enthusiasm," "general cultural background," and on a wide margin in

"dependability." The differences, however, though In the same

direction, are not as great as those found in the 1969 study.
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Solicited comments:

The following comments were made regarding what the University of

South Alabama could do to improve its teacher education graduates:

"More observation by teachers of master teachers at
work."

"Familiarize teacher graduates with proper procedures
to be used with pupil accounting."

'Wore practice teaching experiences and more practical
work in the method courses."

"We suggest workshops to include seniors and principals
in order for *xperiences to be-exchanged. This type work-
shop could help principals learn what the new.teacher. expects
to find, and the seniors could learn what will be.expected.
of them."

"The writer feels that each graduate should work in
schools that represent the various socio-economic levels.
This mould help each student zo be cognizant of environ-
mental influences, as well as the school's role in super-
ceding negative community Influences."

"We suggest a special educational curriculum which
embodies specialization in middle school teaching and
special programs for middle school administrators. Students
in the teacher training program should be able to receive
certification in middle school education as some are
certified In elementary and secondary education."

"I think the University of South MAT ..141 is doing an
excellent job."

"Her classroom is superbly organized and children
respbnd very well to her. Her primary difficulty has been
id adjusting curriculda cantent to ihe-various ability levels
of the children; this is particularly true with the
academically talented student! More out-of-class prepara-
tion would have helped."

There mere 18 comments made:by principals:regarding the teachers.

These included:

Excellent 30 percent
Outstanding 18 percent
Good 18 percent
Original 12 percent

Mentioned were.."an asset," "resoUrceful,"'"artistic,":a "master

teacher." One principal wrote that a teaCher "lacks classroom presence."

40
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SECTION III

SUMMARY, CONCLUSIONS, LIMITATIONS AND RECOMMENDATIONS

Summary

Purposes;

One purpose of the present study was to evaluate the (1969-1970)

alumni of the College of Education with the atm of improving elec-

tion and trainillg techniques at both bachelor's and master's degree

levels.

A second purpose was to note any directional trends by comparing

the current findings with those of the survey completed in 1969.

Materials:

The first objective was accomplished by two means: (1) a

questionnaire was sent to all alumni to ascertain their feelings about

their experiential background in relation to their work, and (2) a

rating scale was sent to the principal of the school where each alumnus

was teaching. The principal's rating reflected his feelings regarding

the adequacy of each teacher. Statistical analyses of the question-

naires and rating scale were made and distributed to the faculty of

the College of Education.

Subjects:

Questionnaires were sent to all USA alumni of the College of Educa-

tion. Forty-eight percent who obtained the B.S. degree and 71 percent

who obtained the M.A. degree responded. It was demonstrated that the

ample returns were representative on the two criteria of sex and

major field.
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The rating scale was sent to 57 principals of alumni teaching

in Baldwin and Mobile counties. Fifty-one principals (90 percent)

returned the questionnaires, and the sample of alumni rated was

found to be a valid reflection of that population.

Considerable emphasis was placed on testing the representativeness

of the sample, because without demonstrating this, generalization is

impossible.

Results:

A description derived primarily from self report of the B.S. and

M.A. alumni indicated the following:

1. A large majority are women. The undergraduate grade-point

average of women is higher than men, but both are signifi-

cantly lower than the sample surveyed in the 1969 study.

2. Most are currently teaching and have had only one position.

3. The actual time spent on various activities throughout the

day, compared with the ideal time, shows that B.S. alumni

would prefer somewhat less time teaching and more time for

counseling and individual casework.

4. The average salary shows no significant difference between

elementary and secondary teachers at the B.S. and M.A- levels,

but Was considerably below the average of the 1969 study

at both levels. This may be attributable to two factors:

(1) The earlier study included five years of alumni, and

(2) the number of teachers going from public to private schools.

5. A large majority at both degree levels are "thoroughly

satisfied" or "satisfied" with their present positions. In
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the 1969 study at the B.S. level, there were many more who

were "thoroughly satisfied" and considerably fewer "some-

what" or rthoroughly dissatisfied." At the M.A. level, there

is greater job satisfaction reported in the present study.

6. Though the B.S. alumni belonged to fewer professional

societies and held fewer official positions than la the 1969

study, the M.A. alumni were higher on both counts.

7. The B.S. alumni indicated a lower percent satisfaction and

higher percent dissatisfaction with their educational

experience than those in the 1969 study. At the M.A. level

there were no significant differences between the two studies.

8. Students at undergraduate and graduate levels acquired many

abilities which they consider significant to them as persons

and as teachers. A few specific skills such as "skill in

advising students" and "the ability to work with groups in

extra-class relationships" were reported not learned at

the undergraduate level. At the graduate level, "skill in

lecturing" and "the ability to work wlth groups of students

la extra-class relationships" mere the only skills not

achieved by a majority.

9. "Ability to control class" was rated most essential in use-

' fulness by the B.S. and M.A. alumni, but the greater majority

did not achieve this ability at either level. A few other

skills and attitudes were not developed by a majority of

alumni.

10. At both levels there is a heightened awareness of research

and an increased need expressed to develop skills associated

43
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with its production and consumption. The recent emphasis

placed on research at the graduate level appears to have

considerably affected the responses on the questionnaire.

Modification of the questionnaire precluded undergraduate

comparison.

11. A large majority of the M.A. alumni sampled in the 1969

study, preferred to retain the M.A. oral examination while

the opposite of this attitude was expressed in tLe present

study.

12. Reasons for leaving teaching differed little fram those

elicited in the 1969 study.

Analysis of the principals' ratings showed that the women are

generally rated'higher than the men. This was apparent particularly

in "English usage," "general vigor and enthusiasm," "general cultural

background," and on a wide margin, In "dependability." The differences,

however, though in the same direction, are not as great as those

found in the 1969 study.
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Conclusions, Limitations and Recommendations

The present survey is teehaically superior to the one completed

in 1969. This is probably because the present one was begun earlier

in the year which allowed for greater initial response and a follow-

up probe. This latter doubled the sample size and hence increased

its validity and reliability.

The recent emphasis in the College of Education placed or_

research at undergraduate and graduate levels most certainly was

reflected in the present study both in quality and quantity of

response. That is, as suggested In the 1969 study, the alumni at both

B.S. and M.A. levels were more researdh oriented and so participated

to a greater extent in the current research project.

The suggestion made in Cite conclusion of the 1969 study, that

the faculty and students become more involved in designing and conducting

researChthe development of a. kind of action researchwas not carried

out.

The "rule of thuMb" solution to classroom problems is still

sought by former students. Though a theoretical frame (e.g., that

found in the course "The Psychology of Learning" ) would help relate

specific problemsto cause-effect relationships, making possible

problem solution, it is apparent thati'on the basis of student response,

this is not enough. Transfer from theoretical te practical is, of

course, practiced by all the instructors but survey results indicate

that greater emphasis on transfer be made. Beware students motivated?

How is "discipliwe' aehieved and maintained? How does at. teadher
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modify her presentation when dealing with varying racial and socio-

econamic groups? How can the teacher react to individual differences

when she daily has 150 students?

The foregoing are examples of specific problems spontaneously

reported by alumni.

In the 1969 study one of the needs not met at the undergraduate

level was concerned with effective methods of assisting students -Tith

problems. An undergraduate course (Dr c,tber experience) emphasizing

the psychology of counseling with individuals and groups was indicated.

This experience has apparently not been provided because in the present

study the only skills not learned at the undergraduate level were those

associated with advisement and ability to work with groups of students

in extra-class relationships.

At the graduate level satisfaction with the edUcational experience

was high amang alumni, but dissatisfaction was present which in the

future could be reduced. To Identify these areas of dissatisfaction,

questionnaires could be provided the graduate students (Dr under-

graduate students for that matter) at prescribed points in their program.

This rapid feedback would make the program more elastic and more

suited to fill individual needs.

Ninety percent of the principals returned their rating scales.

The sample return was demonstrated to be representative of those

sent to principals in Mobile and Baldwin counties on the criteria of

sex and teaching level.

Analysis of the evaluatons by principals showed the following:

1. The M.A. alumni were rated higher than the B.S. alumni, but

this may have been a function of age and/or experience rather

than Lraining.
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2. The wamen were generally rated higher than the men. This

wus apparent particularly in "English usage," "general

vigor and enthusiasm," 'general cultural background," and,

on a wide margin, on "dependability." The differences, how-

ever, were not as great as those found in the initial study.

In conclusion, it may be stated that a study of this type is

meant tc provide feedback regarding the educational experiences c-c

undergraduate and graduate students in the College of Education.

Evaluation of the results of this feedback must result in modification

both qualitative and quantitative of the experiences provided students.

If this feedback is not examined and used as a criterion for curriculum

change and teaching emphasis, the purposes for performing this

investigation have not been met.


